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To Professor Collina: 
Thank you for taking a leap of faith with myself and the other course creators by truly putting
the student perspective at the center of this project. I know that we all admire the passions
that you have for this issue, the importance of looking forward, creating spaces for open
discourse, and empowering students. Creating and teaching this course alongside you has
provided an educational experience that far surpasses what I could have imagined when we
began this project nearly one year ago. On behalf of all of us, we are so honored to be your
team.  
 

To our Spring 2020 Students: 
On behalf of myself, Professor Collina, the course designers, and the Fall 2019 peer mentors, I
want to say thank you! This course started as a dream for us, and at times we weren't sure if or
how it would work out. We appreciate you all for taking a risk by joining us on this journey.
Further, I want to thank you for all the passion, attention, and inquistive spirits that you all
brought each and every day. Because of you all, this experience has far superseded my
expectations. I cannot wait to watch how you all grow this initiative in the coming years. 

 
To the Red House, CANDLS,  our guest speakers, and every single individual who
supported us during the process of creating this class: 
Thank you for investing your time and resources into this project. Your contributions have
enriched the learning experience for both course designers and students in the class. With your
continued support, we look forward to seeing how much progress we can make towards
eradicating sexual violence and harassment on college and university campuses.
 

To Survivors: 
Many participants in this course have been personally affected by sexual violence. We see you.
We hear you. We are with you. As such, we'd be honored to have your feedback regarding how
to make this initiative better. This movement belongs to all of us. We aim to support and lift-up
the voices of as many people, from all backgrounds, as we can through our work.
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Since its implementation in 1975, mention of Title IX, the
federal law that prohibits against sex discrimination in
educational programs, has typically conjured up images of
women in sports.  However, as we've exposed the deep and
pervasive problems of sexual harassment and sexual assault
in schools over the last decade, Title IX has become the center
of a national debate about gender, sex, and power.
 
Through this report, we aim to highlight the potential for
progress that institutes of higher education can unleash by
supporting college students to lead efforts to end sexual
harassment and assault on their campuses. I will
accomplish this by sharing the experiences of a group of
students, of which I am a part of, who created a 3-credit
undergraduate course called Title IX for a New
Generation at Georgetown University.
 

EXECUTIVE
SUMMARY
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Ultimately, as experts have struggled to establish best practices for prevention
efforts, investigations, and hearings, sexual misconduct on college campuses has run
rampant, and students have lost trust in the Title IX process. Providing college
students with the platform to improve their campus's cultures around sexual
violence and harassment has the potential to address the root of the sexual
misconduct epidemic – campus culture – and regain the trust of students. Further,
giving students this platform in the form of a credit-bearing course offers  a
uniquely rigorous and engaging student-centered learning experience. 
 
In providing you with a blueprint of our course, the considerations that went into
developing the curriculum, the challenges we faced, and the progress we have
already seen, we hope to equip you with the tools needed to launch a Title IX for a
New Generation effort on your campus.



Title IX for a New Generation, 2019-2020 Report

WHAT IS TITLE IX?.  .  .  .  .  .  .  .  .  .  .  .  .  .    6-8
WHY HERE? WHY NOW? .  .  .  .  .  .  .  .  .   .  9-10 
OUR JOURNEY .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  11
A FORWARD-LOOKING APPOACH  .  .  .   12
WHY HAVE A COURSE TO 
DESIGN A COURSE? .  .  .  .  .  .  .  .  .  .  .  .  .    13-15
COURSE STRUCTURE  .  .  .  .  .  .  .  .  .  .  .   16-

Overview .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .     16
Role of Peer Mentors   .  .  .  .  .  .  .  .  .  .   16
Course Level .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  17
Grading .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  17-18
Class Size and Demographics  .  .  .  .   19
Units  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  20-22

 

001

TABLE OF
CONTENTS

03



Title IX for a New Generation, 2019-2020 Report 001

TABLE OF
CONTENTS

04

CHALLENGES.  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  23- 25
Administrative Hurdles  .  .  .  .  .  . 23
Diversity and Inclusion  .  .  .  .  .  .  24
Respecting Survivors while Inviting
Dissent .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  25

ADVICE FROM THE 
COURSE CREATORS  .  .  .  .  .  .  .  .  .  .  .  .  26
STUDENT TESTIMONIALS  .  .  .  .  .  .  .  .  27
NEXT STEPS  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  28
REFERENCES .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  29
 



WHAT IS TITLE IX?:
GENDER EQUALITY IN 37  WORDS
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Overview
Totaling 37 words, Title IX of the Education Amendments Act of 1972 is the federal civil
rights law that prohibits sex discrimination under any educational program that
receives Federal Financial Aid. Specifically, Title IX reads:
 

"No person in the United States shall, on the basis of sex, be excluded from
participation in, be denied the benefits of, or be subjected to discrimination under
any education program or activity receiving Federal financial assistance" (Title IX of
the Education Amendments Act of 1972, 2018). 
 

Before Title IX, 1 in 27 American girls played sports. Today, more than two and five girls
do (Women's Sports Foundation, 2016). Accordingly, generations of Americans have
primarily associated Title IX with gender equity in sports. Certainly, Title IX is
responsible for the growth of women's sports. Nonetheless, discrimination on the basis
of sex also includes discrimination in an institution's hiring process,
underrepresentation of a certain gender in Gifted and Talented or STEM programs
(Science, Technology, Engineering, and Math), discrimination against pregnant students,
sexual harassment, and more. 
 
Ultimately, the law requires that educational programs respond appropriately and
within a reasonable period of time when they learn about possible incidences of sex-
based discrimination in any form (U.S. Department of Education, 2017). When
educational institutions fail to do so, the United States Department of Education, and
sometimes the United States Department of Justice, are charged with investigating the
matter.
 
 
 



WHAT IS TITLE IX? 
A CULTURAL REVOLUTION 

Under the Obama Administration:
 
In 2011, the Obama Administration clarified the power of Title IX with the release of a
"Dear Colleague Letter" addressing the matter. At the most basic level, a "Dear
Colleague Letter,"  is a document that provides guidance on how the Administration
understands and interprets a law or regulation. Specifically, the 19 page Obama era
letter on Title IX reiterated that sexual violence falls under the scope of Title IX and
that the Administration would prioritize the enforcement of Title IX accordingly (U.S.
Department of Education, 2011). The letter further detailed what the Department of
Education expected to see in schools' responses to allegations of sexual assault. In
2014, the Administration  released a question and answer document to address
common questions about Title IX as it pertains to sexual violence (Hefling and Emma,
2017). 
 
The release of these documents marked a significant shift in the conversation
surrounding Title IX. Reinforced by the nation-wide #MeToo movement, during
which women and allies everywhere stood up against sexual harassment and assault,
the Administration's efforts to enforce Title IX completely resulted in a shift of public
opinion (Halper, 2018). By 2016, the colossal issue of sexual violence in schools had
been exposed and people had finally begun thinking beyond school sports when they
thought of Title IX.
 
At the higher education level, this cultural shift brought attempts to palliate the issue.
The Association of American Universities (AAU) partnered with 33 colleges and
universities across the country to gather specific data on the cultural climate
surrounding sexual misconduct at each institution (AAU, 2016). Likewise,  required
bystander intervention trainings became more common for college freshman, and
some institutions, like Georgetown, created task-forces to address the sexual violence
epidemics in their communities (DeGioia, 2016). 
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WHAT IS TITLE IX? 
DUE PROCESS PROTECTIONS 
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Under the Trump Administration:
In 2017, Betsy DeVos, the Secretary of Education under
President Trump, rescinded the Obama Administration's
guidances concerning sexual violence in schools.  Under DeVos,
the Department of Education suggested, among other concerns,
that the guidances did not do enough to protect the due process
rights of accused students (U.S. Department of Education, 2017). 
 
In order to rectify this,  DeVos released the controversial New
Proposed Regulations governing Title IX in November 2018.
Some of the most significant changes in these regulations
include:
 
 

1. Creating a narrower definition of sexual harassment
2. Assigning a different level of  responsibility to educational
institutions for off-campus incidences than on-campus ones
3. Raising the standard for an educational institution to be 
considered as having knowledge of an incident
4. Reversing the Obama Administration's support of the "preponderance of the evidence" standard
of evidence and requiring educational institutions to use the more significant "clear and
convincing" standard for sexual misconduct investigations if they use that standard for other
disciplinary code violations that carry the same maximum penalty (ex: academic dishonesty)
5. Requiring live cross-examinations of all parties as a part of the Title IX investigation process
6. Requiring the Title IX coordinator, investigator, and decision maker to all be different people,
effectively prohibiting the single investigator model used by many institutions 
(American Association of Community Colleges, 2018).

Both experts in education and the public criticized many of the aforementioned changes upon the
release of the New Proposed Rule-Making. In accordance with Department regulations, the
Department of Education accepted comments on the regulations from critics and supporters
between November 29th and February 15, 2019 (American Association of Community Colleges,
2018). The Department has since reviewed and considered these public comments as a part of their
revision process. Publication of the final Title IX regulations are expected to be published this
year. The last time the Office of Civil Rights issued Title IX regulations was in 1975. 



WHY HERE? 
WHY NOW? 

Concerns at Georgetown

09Title IX for a New Generation, 2019-2020 Report

In the Spring of 2016, Georgetown published the results for our first Campus Climate Survey on
Sexual Assault and Misconduct (Henceforth referred to as the Campus Climate Survey). As
presented in the graph below, the Survey revealed that 31% of undergraduate women and 10.8% of
undergraduate men reported having been a victim of non-consensual sexual contact resulting
from physical force during their college career (Groves, 2016). 
 
 
 

Key: 
Blue: Georgetown 2019  Red: Georgetown 2016  Grey: AAU 2019

 
In response to these results,
Georgetown President John
DeGioia, took immediate action to
expand prevention efforts on our
campus. For example, the
University implemented a
mandatory bystander intervention
training program for all new
students, formed the Sexual
Assault and Misconduct Climate
Task Force, and expanded resource
awareness efforts (DeGioia, 2016). 

Nonetheless, 3 years later, the issue of sexual violence continued to have a
significant impact on our campus community. During the 2019 Climate Survey, 31.6%
of undergraduate women and 11.6% of undergraduate men reported experiencing 
 sexual violence (DeGioia, 2019). Even more concerning though, was the level of trust
that students had in the University's ability to respond to reports adequately. 65% of
students reported that they would not trust campus officials to take a report of
sexual misconduct seriously. Likewise, 80% of students believed that the University
would not conduct a fair investigation (Georgetown University, 2019). 
 



WHY HERE? 
WHY NOW? 
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Creating an Enduring Institution for Progress
In addition to the concerning results of the 2016 and 2019 Climate Surveys, student
frustrations with the Title IX process have remained palpable across campus for the last
few years. 
 
Between Summer 2018 and Summer 2019, Georgetown's Title IX Coordinator position
remained vacant. In September 2018, student groups and dozens of individuals demanded
that the university publicly address the lack of a full-time Title IX coordinator in a letter
that these students sent to University administrators (Li, 2019). Finally, in July 2019,
Georgetown announced that Interim Title IX Coordinator and Title IX Investigator,
Samantha Berner, would be permanently filling the Title IX Coordinator role. However,
this in turn led to a 7 month vacancy of the Title IX Investigator role. Partially in response
to these delays, both the Hoya and the Voice published numerous articles addressing the
lack of trust that students had in the Title IX system at Georgetown. 
 
During this same period of time, at least three new student run organizations were
established to advocate for varying changes in Georgetown's sexual misconduct trainings
and policies. As a student in one of these organizations myself, I can attest that dozens of
students regularly spent 15+ hours per week working to address inefficiencies in
numerous areas of Georgetown's sexual violence prevention and Title IX investigation
processes. However, despite the fact that at least one-hundred students were passionate
about these issues, with no funding for their projects and no credit for their time, each of
the afformentioned student organizations struggled to develop a consistent following of
students who had the capacity to pursue this work. In turn, progress was slow. 
 
The idea for this class emerged as a solution to the holding pattern that student advocates
find themselves in. Nation-wide, there is a lack of resources that are invested into
establishing research-supported best-practices for Title IX implementation on college
campuses. However, solutions are needed. Thus, we hope that this course can become a
stable institutions that provides students with the resources and credit for their time that
is needed to create innovative solutions to our Country’s sexual assault and harassment
epidemic, among other gender equity problems.



TIMELINE
OUR JOURNEY

Professor Collina and a small
group of students were
awarded a grant from
Georgetown's Transforming
and Enhancing the Core
Curriculum Initiative to design 
 a student-created, advocacy-
based course exploring Title IX.

 
 
 

Professor Collina and 6
"peer mentors," who were
students in the design
course, taught one section
of Title IX for a New
Generation to 34
students. The course had
over 25 students on the
waitlist.

11 Students and Professor
Collina worked together to
design the syllabus for the

Title IX for a New Generation
Spring 2020 Course while

enrolled in a 3-credit "design
course" 

 

Course
Proposal 
April 2019

Phase 1: 
Summer 

2019

The Summer team
performed research and

outreach related to 
co-creation in college 

courses, experiential
learning, and the history 

of Title IX. We also focused 
 

Phase 2: 
Fall 2019

Current Stage: 
Course renewed

 for Fall 2020

Blue-sky
Visioning
Workshop

on recruiting students with
diverse experiences, identities,
and opinions to join our team.

Phase 3: 
Spring 2020

In order to honor our
commitment to fostering
a  forward-looking
learning environment, we
hosted a blue-sky
visioning session, open to
the public, to answer the
question:  What would it
look like if we did Title IX
"right?"

A handful of students 
who were in the Spring 

2020 class will teach 
the course 

alongside Professor
 Collina as the new 

peer mentors.
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While it is important and necessary
to find the flaws in our current
system, I felt invigorated by the idea
of a forward-looking class that
consisted of students empowering
students to create a better future. 
-Caitlin Panarella, Course Creator
and Peer Mentor (COL '20)

In the spirit of our forward-looking approach, we held two "Blue-Sky Visioning Workshops"
to set the tone for this project. During these workshops, we raised the question: What would
Title IX look like if we did it "right"? The visions that participants created served as
springboards for our students' end of unit projects (known as Blue-Sky Projects) throughout
the course. 

Blue-Sky Workshop

Prioritizing Wellness
In addition to providing the potential for innovative

solutions, maintaining a forward-focus was essential to
establishing a positive classroom environment and

protecting the wellness of course participants. While
incredibly important, conversations about sexual

violence on college campuses are emotionally taxing .
 By focusing on how we can contribute to the

establishment of best-practices for Title IX and the end
of sexual misconduct on college campuses, we were

able to mitigate the negative emotional impact of
having these conversations every day.

What would Title IX look like if we did it right?
From our very first conversation about the course to the completion of the inaugural semester, the
Title IX for a New Generation team remained steadfast about our commitment to creating a vision
for the future of Title IX.  
 
In a conversation that our course designers had with Professor Kathy Powers during Fall 2019, we
discussed how we could recognize past hurt while staying future-oriented. We understood that
without an acknowledgment of how the system has failed many individuals, our course would not be
grounded in reality, and lack context. However, we also maintained that in order to create truly
innovative solutions to our current issues, we would need to think big. We would need to ground our
efforts in the ways we envision sexual violence and gender equity in the future.
 

CREATING A
FORWARD- LOOKING

COURSE



WHY HAVE A COUSE 
TO DESIGN A COURSE?
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Benefits of Co-Creation
1. A more inclusive and rich product

What is Co-Creation?
According to education scholar, Dr. Catherine Bovill, co-creation in the classroom is the,
"collaborative process in which all participants have the opportunity to contribute
equally, although not necessarily in the same ways" (Bovill). Title IX for a New
Generation embodies co-creation at the most advanced level because both the students
creating the course and Professor Collina were equally involved in designing the course
curriculum. 

As Dr. Bovill discusses in her work, "Co-
Creation in Learning and Teaching," student
engagement is a broad concept (Bovill, 2019).
We often hear that high student- engagement
enriches the learning process and improves
educational outcomes. In part, teachers taut
that because their classes are "engaging," they
invite the student perspective regularly,
 
 

“One lesson about curriculum design that I did not
expect was its fluidity. We all wanted to create a

course on Title IX but had radically different
conceptions of how we could do that well. . . All of our

ideas coalescing into an even greater course made
clear that curriculum design can be vastly improved

by having more people contribute to it.” 
- Michael Blank, Course Creator and Peer Mentor

(COL '20)

However, traditional mechanisms for increasing student-engagement allow a power
dynamic to persist in the classroom (Bovill, 2019). It is all but impossible for one single
teacher to create a course syllabus that will make each of their students feel heard, their
perspectives seen, and their opinions invited into class discussions. No matter how many
efforts the teacher makes to engage students as partners in their education, they will always
be recipients of knowledge under this model. 
 
Alternatively, when students are included in curriculum design, the paradigm shifts. Under
the co-creation model, students become their teacher's partners in the learning process
(Bovill, 2019). They take ownership of their learning. This results in a more inclusive
classroom environment and an unusually engaging and rich learning environment.

and are student-centered and inclusive of diverse 
perspectives. 



WHY HAVE A COURSE 
TO DESIGN A COURSE?
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2. A rigorous educational experience for course designers

To provide Georgetown students with the
thorough education on Title IX that so many
both crave and need 
To inspire advocates for a better future in
regard to Title IX and gender equity,
advocates who can serve as resources for
their fellow students and root this course in
the Georgetown experience
To shift campus conversations so that our
community begins taking a forward-looking
approach to Title IX 
To create an inclusive and welcoming
classroom environment and preserve the
mental health of those involved 

From the beginning, our design team adopted
unique goals for a college course:

 While I’ve of course completed group
projects before, [the design course] was
basically one huge, long, and important
group project. I learned more about how to
be patient, how to go with the flow, when
to speak, and when not to speak .
- Maddie Berry, Course Creator, (NHS, '22)

This was among the most intellectually
stimulating opportunities I have had in

college, as it enabled me to apply my
intellect, academic experiences, and passion

to help others all in a new manner. I hope
many new generations of Hoyas get to have
this sort of experience because it enhanced

my education as no other course could.
- Michael Blank (COL '20)

In addition to the benefits of co-creation on the resulting course, testimonials from the
course creators suggest that the process of course creation offers an unparalleled learning
experience.

Creating a course structure that accomplished
these goals required our team to design and
redesign our structure numerous times. While
it wasn't the most efficient way to build a class,
every issue from the course-level, to the
grading policies, to the expectations for the
final project were carefully discussed and
debated among creators while being compared
against our goals for the course as a whole. 



WHY HAVE A COURSE 
TO DESIGN A COURSE?

Support from the administration for
positive and optimistic projects like
this is important to rebuilding trust
with the student body, something

with which they consistently
struggle.

- Fiona Singer, Course Creator and
Peer Mentor (SFS '20)
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3. Restorative Justice
Restorative justice is the concept of repairing the harm
caused by crime. It emphasizes accountability, making
amends, and — if they all parties are interested — facilitating
meetings between stakeholders (Center for Justice and
Reconciliation, 2019). Proponents of restorative justice
suggest this form of reconciliation results in a power-shift
that returns dignity to the victim and can have
transformational results, including acceptance of past harms
by both parties and the healing of communities (Center for
Justice and Reconciliation, 2019).
 

 
Ultimately, this process allowed the course-designers to fully immerse ourselves in the content
of Title IX as a law, its best practices, and educational pedagogy. Along the way, we advanced our
problem solving, writing, team-work, and outreach skills. 

 
In the context of Title IX, students have historically endured harm at the hands of
educational institutions whose policies and procedures fail to protect them from sexual
violence and harassment. As such, students as a whole are the marginalized population
whom we need to return the power to in this situation. While perpetrators of sexual
violence are also responsible for the harm inflicted upon survivors, it is the educational
institutions themselves that are failing students by allowing a culture of sexual violence
to persist within their communities and responding inadequately to reports of such
violence and harassment. 
 
By empowering students to take the lead on Title IX reforms through the Title IX for a
New Generation course, institutes of higher education can send a message that they value
and are ready to listen to the student voice . This will create a cultural shift in which
students can make peace with past inadequacies on the part of schools and help these
institutions do the right thing for the community going forward. In this sense, Title IX for
a New Generation is a form of restorative justice. 
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COURSE STRUCTURE 

 

Overview 
At its core Title IX for a New Generation is a
forward-looking, action-oriented course
designed by students and for students.
Consequently, the design team was committed to
creating a structure that would allow optimal
student input, encourage exploration, and
remain responsive to students' changing needs
and desires in future semesters. Creating a
course structure that could meet these needs 
required our team to design, redesign, and refine each aspect of the course with our
big-picture goals in mind. From the course number, to the assignment for the final
project, each piece of our class aims to empower as many students as possible to
understand and improve Title IX.  In this section, I will walk you through the
logistical decisions that the course designers made as well as the basic outline of our
Spring 2020 course. 

 
Not only was our course crafted by the peers of the students who took it, but the very same
students who designed the course during the Fall drove the learning experience in class during the
Spring. We refer to these students as peer mentors, and the Spring 2020 cohort had 6 students in
this role.
 
In the context of the larger group, peer mentors took turns leading class discussions and presenting
short lectures. Further, mentors lead frequent in-class discussions with assigned groups of 5-6
students. Their other responsibilities included responding to their students' weekly course
reflections and guiding them through their end of unit projects. 
 
For future semesters, peer mentors will be selected from previous cohorts of the Title IX for a New
Generation Class. Interested students who have completed the course will be allowed to apply for
the role during any future semester. In addition to leading class discussions and guiding students
through the learning experience, these mentors will also be given the opportunity to revise the
course syllabus each semester, ensuring that the course remains relevant to the needs of students. 
 

Role of Peer Mentors

After I gave a campus tour one day, a
prospective student asked me what I
would remember about Georgetown in
ten years. I told her my roommates and
this course.
- Maddie Berry, Course Creator (NHS '22)
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COURSE STRUCTURE 

Grading 
The course desingers put a great deal of thought and care into designing a grading scheme that
would support our goals for this class. Specifically, we decided that our class would be successful if
students left the course with the knowledge and enthusiasm necessary to improve Title IX policy
and equitability at Georgetown and beyond. As students ourselves, we understood that this goal
would be more easily achieved if the grading policy was both rigorous enough to incentivize
students to complete their best work, and flexible enough that they would not exhaust all of their
energy on trying to earn a specific grade. Consequently, we discussed alternatives to traditional
grading methods.
 
At first, we thought that building an entirely inquiry-based course would ground the project in
student interest. However, we ultimately decided on structured units that heavily rely on
interactions with peer mentors, small- group discussions, and student selected "Blue-Sky Projects"
to bolster the learning experience.
 
In attempt to reconcile the introductory level of the course and the number of very advanced
students who we knew wanted to sign up, we met with Georgetown Professor Mark Carl Rom, who
is writing a book on grading, to discuss possibilities for a grading scheme that would set all
students up for success. 
 
 
 
 
 

At Georgetown, Title IX for a New Generation is listed under the Women's and Gender Studies
program as WGST-150. 
 
After significant discussions, we decided to list the course as a 100 level course, therefore signaling
that the material is introductory and the class is open for all students regardless of background.
Given the complexity of Title IX and the high-level thinking that we would be requiring of our
students through their course assignments, we were originally unsure if a 100 level distinction was
appropriate. However, our team ultimately decided that listing this course at the 100 level would
better align us to achieve our goals. 
 

Course Level



"Before this semester, I had never even
heard of inquiry-based learning or thought

about the effects of different ways of
grading, but I have deeply enjoyed the

challenge of building lesson plans that rely
on and develop the curiosity of our future

students as well as thinking critically about
the way we evaluate our students."

- Maggie Cullina, Course Creator (COL '21)
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COURSE STRUCTURE 

 Guided by his feedback, we decided to adopt a system based on "engagement
points." After countless discussions among ourselves, we determined that because
our course was labeled as introductory, and all of our students would be coming to
this class with varying degrees of knowledge about Title IX, grades should be
determined based on how much effort students put into learning and how much
they gain from their experience. In short, we would grade quality of learning as
opposed to quantity of knowledge. The model of cumulating "engagement points,"
which are essentially points earned for quality contributions to the course, satisfies
this intention. 
 
 Engagement points were distributed in the
following way:

 Attendance- 28 engagement points (1 for each
class attended)
Reading Responses- 10 engagement points (1
for each of 10 total weekly responses)
Attendance at a community event related to
Title IX- 5 engagement points
Respectful and Empathetic Arguing Exercise-
5 engagement points 
"Blue-Sky" Unit Projects- 12 engagement
points each (36 points total)
Final Project- 16 engagement points
 
 

*All students were presented the opportunity to write up to 4 reflections (worth one
additional engagement point each on) self-selected academic articles relevant to the

course material. This ensured that all occasional absences and academic concerns
were handled consistently.*



Given the importance of classroom discussions, we decided to limit the course size to 20
students. However, after a glitch during course registration allowed 15 seniors to sign up for
the course, we decided to expand the course to accomodate 30 students. This change was
necessary given the importance of having more junior students in the course in order to be
able to continue it.
 
However, even these 30 seats were not enough to accomodate interest in the course. Almost
immediately, the waitlist for the course was full and Professor Collina began receiving emails
from students who were interested in being added to the class. 
 
On the first day of classes, so many students attended class while on the waitlist, that there
were not enough seats in the classroom. This level of interest suggests that multiple sections
of Title IX for a New Generation could be warranted in the future. In the end, our course had
34 students and 6 peer mentors. 
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COURSE STRUCTURE 

 
Class Size

Student Demographics
After Georgetown's two largest student papers, the Hoya and the Voice, reported on our
course, we were optimistic that Title IX for a New Generation would be popular.
However, while we were enthusiastic about the interest, we became concerned that the
course would fill up with seniors before anyone else had the chance to register. We
immediately recognized this as a barrier to continuing the course, given the cyclical
nature of the peer mentor model. If more junior students were not able to register,
recruiting and training peer-mentors would be unsustainable. As such, the course
designers placed limits on the number of students with the same graduation year who
could sign up prior to registration. We intended for 5 students per year to be able to
register.
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COURSE STRUCTURE 

Units:

I. Orientation
In this unit, students learned about the unique design
and goals of the class, as well as the class structure and
grading policies. We spent time getting to know each
other, establishing ground rules for engaging in
discussions productively, and learning about the basics
of Title IX. To complete the Unit, we conducted another
Blue-sky Visioning Workshop. This workshop allowed
our students to practice taking a forward-looking
approach to issues of sex/gender discrimination. Starting
the course in this way helped all of us get excited about
the future which we would begin working to build
through our class projects. 

II. Process and Protections
In this unit, students analyzed the Title IX law, regulations and guidances. A significant portion of
time was dedicated to reading the Trump Administration's New Proposed Rule-Making (NPRM) on
Title IX and exploring the controversies surrounding it.
 
 Notably, students were asked to consider how these regulations could impact Georgetown's Title IX
adjudication process specifically. Our students took particular note of the degree of discretion given
to educational institutions under the NPRM and spent time brainstorming how we could best
advocate for Georgetown to make policy decisions that support students to the greatest extent while
also complying with the proposed requirements.
 
Accordingly, students wrote a policy-memo addressed to Georgetown President, John DeGioia
recommending specific adjustments to Geiorgetown's Title IX adjudication policies for their unit
project. Recommendations touched on issues such as the standard of review used in sexual
misconduct cases, the length of these investigations, and the role of advocates during hearings. 

We worked hard to create a class so
that someone with no knowledge of
Title IX or someone who is against
Title IX could enter the class and

participate without feeling left out
-Matt Hua, Course Creator and Peer

Mentor, (COL '22).
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COURSE STRUCTURE 

III. Prevention
In this unit, students learned about different
approaches to preventing incidences of sexual
misconduct at educational institutions and the
related legal requirements for such efforts.
Specifically, students evaluated data and
scholarship on the efficacy of varying prevention
efforts, learned to explain cultural barriers to
effective prevention, and critiqued prevention
efforts at Georgetown. 
 
For their unit project, groups of students created
presentations in which they presented evidence-
backed recommendations for improving trainings
and resources employed by Georgetown to prevent
sexual misconduct. 

IV. Power and Privilege 
In this unit, students studied the ways that social privilege permeates all aspects of Title IX
policy. Further, they drew upon their own experiences to identify unique characteristics of
Georgetown's campus culture that impact not only the Title IX reporting, investingation,
and adjudication processes, but the culture surrounding sexual violence on campus. 
 
Unfortunately, since the COVID-19 Pandemic required that Georgetown move to virtual
classes for the remainder of Spring 2020 at the beginning of this unit, the teaching team
decided not to have students complete a unit project. However, if implemented as planned,
this unit project would have required students to assess how a current Georgetown
resource could be improved to better serve students of all identities or to create an entirely
new resource that would achieve the goal of expanding the accessibility of resources on our
campus. 

This is about more than the ins-and-
outs of Title IX - it is also about
teaching students how to have

difficult conversations, think
outside the box, challenge the status

quo, and creatively construct
impactful projects.

- Casey Doherty (COL '20)
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COURSE STRUCTURE 

V. New Generation Solutions
 For the final unit, students reflected on each of their Blue-Sky Unit Projects. Students then selected

one recommendation or reform that they felt particularly passionate about, created a plan to
implement that reform, and planned  present their work at the first annual Title IX for a New
Generation Colloquium. Unfortunately, in light of COVID-19, not all students had the resources
necessary to complete the projects from their quarantine locations. In order to accommodate this, the
Title IX for a New Generation team offered all students the option to continue working on their
projects or to turn in a brief paper about their experience in the course instead. Despite this setback,
over 70% of the class was able to see their projects through to completion.
 

Climate Survey on Sexual Assault Analyses 
 (Grace Bush and Laila Lapins) 
New and Improved Sexual Assault
Prevention (Escadar Alemayehu, Katie Flynn,
Callia Karas,
Felicia Miller, Olivia Mirek, and Katarina
Watson)
Rethinking the Professional Role in Sexual
Assault Response and Support (Cindy Trầ,
Siona Sharma, Emily Schluper)
Recommendations for GUPD Prevention
(Samantha Shekarchi and Claire Carney)
Georgetown Redefines Masculinity (Andrew
Adams, Nicolo Ferretti, Leina Hsu, Joseph
Hofman, Zahra Wakilzada)
Promoting a New Vision of Title IX (Charlotte
Brosnan, Teodora Lancaster, Kristen
Pavlounis, Candice Powers, Miranda Wesley) 
Title IX for a New Generation Next Steps
(Zahra Wakilzada)

The students who completed their projects then presented them at the rescheduled Title IX
Colloquium, held over Zoom. The topics of their presentations are listed below. You can find
more information about our students' work on the Title IX for a New Generation website.

I don’t have the answer to how to
solve our Title IX problems-- if I

did I would be sure to have
mentioned it by now. But I know

that we need more than fear, pain,
and anger to make real change. I
know that sexual violence is not

inevitable.
- Professor Sara Collina
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CHALLENGES

Administrative Hurdles
As a student-led project, we faced administrative hurdles simply because we had very little
combined experience regarding the bureaucratic elements of course design. For example, we
submitted the course name, description, class size, and class time to the Director of the
Women’s and Gender Studies program so our course would be included in the Spring 2020
course catalog. But almost two weeks of back and forth regarding the details of how the course
should be listed left us scrambling towards the last days before registration. Ultimately, we
were able to figure out this part of the administrative process with enough time to be listed in
the course catalog, but promoting the class was challenging since we did not know exactly
when it would be held until the last minute.
 
Along similar lines, learning how cross-listing works was a challenge for us. By the time we
decided to seek cross-listing, it was too late for many programs to include us in their Spring
2020 semester list. We believe these cross-listings would have broadened the range of students
who might have registered for our course. Nonetheless, with a full Spring class and a full
waiting list, this issue did not have a meaningful impact on the course.
 
Finally, we faced extensive administrative hurdles when trying to receive the Humanities, Arts,
Literature and Culture (HALC) designation, which fulfills a core requirement at Georgetown, for
our Spring 2020 course. Cultural norms about sex and gender are at the root of all Title IX issues, so
we were excited to create a course that went beyond law and public policy to incorporate a an
exploration of the power of culture. As a first step, we drafted a memo to the HALC committee.
Throughout the rest of the semester, a few of us met multiple times with the chair of the HALC
committee to understand the components necessary for our class to receive HALC designation.
After each of these meetings, we discussed how to incorporate the suggestions provided by the
Chair. We felt the HALC designation was appropriate for our class, and that it would greatly expand
the types of students who would be able to take the course. After having multiple meetings and
submitting multiple memos, we learned that the Women's and Gender Studies Program ultimately
had to submit the application for us. Eventually, we were able to submit the application, but we
were ultimately denied HALC designation. We were frustrated with the seemingly arbitrary nature
of the process and hope to eventually gain administrative support for the designation of Title IX for
a New Generation as a HALC course (Collina et. al. 2020). 

 
Parts of the Challenges Section have been excerpted from the Title IX for a New Generation mid-year
report. That document was a communal effort between Professor Collina and the course creators.  All credit
for this work should be attributed to the entire team.
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CHALLENGES

I ended up being the only Black or brown person
in the course, despite our fierce three-week-long
effort to recruit more diversity. Thus, throughout
the semester I found myself doing a balancing act
of trying to incorporate the experiences all of the
identities not represented in our class population.
- Kayla-Edwards Friedland, Course Creator and

Peer Mentor (COL, '22)

Diversity and Inclusion
The goal of our class is to empower students to imagine a new, more inclusive version of
Title IX on university campuses. As such, one of the first questions we asked when creating a
cohort for the design course was "who should be included?"
 
 
 

 
Parts of the Challenges Section have been excerpted from the Title IX for a New Generation mid-year
report. That document was a communal effort between Professor Collina and the course creators.  All credit
for this work should be attributed to the entire team.

Title IX is an imperfect process and reflects
deep cultural divisions. The process can
perpetuate structural biases against people of
color, LGBTQ+, differently-abled or
undocumented individuals. We felt strongly
that these perspectives needed to be at the
forefront of curriculum design, so outreach to
communities not typically represented in
these Title IX conversations was critical.
Once the design cohort was recruited, we
spoke to members of these same
communities as an effective tool of sourcing
new, dynamic ideas and perspectives for our 
course. Throughout the Fall semester, we met with these individuals, took notes on
our interviews with them, and included the lessons they taught us in our
curriculum. For example, we decided to include articles on restorative justice as part
of a larger discussion of how men of color interact with the Title IX process. We also
found articles describing how sexual assault is overlooked for women of color or
queer individuals. Finally, we worked to craft assignments that would be flexible
enough to pull in all perspectives.
 
Despite our efforts, we recognize that our class was still not representative of the
Georgetown student body. For example, we only managed to recruit two male
identifying peer mentors and two male identifying students. Likewise, our design
course only included one woman of color. In future semesters, peer mentors will
continue to consider how we can best recruit students with diverse backgrounds,
experiences, and political backgrounds to join the course (Collina et. al, 2020).
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CHALLENGES

Respecting Survivors while Inviting Dissent

 

Throughout the design course, we dedicated a significant amount of time to discussing
what kind of learning space we wanted to create. The question of how to respect
survivors while inviting dissent was intimately connected to this issue. Statistically, at
least a handful of survivors would likely enroll in our class. While we wanted everyone
to feel comfortable sharing their personal experiences with Title IX, we also agreed that
it would be impossible for us to achieve our course learning objectives while
guaranteeing a safe space. What follows explains how we attempted to foster a
productive and caring environment. From the feedback we received from students, we
were largely effective in doing so; however, there are also things that future peer
mentors are likely to adjust. 
 
To begin, we established that the orientation unit was key to building a community.
Because respectful discussion is so important to us, we invested significant time in
getting to know each other’s names and motivations for taking the course. We also read
and talked about ways to ensure productive discussion. For example, the second class
assigned readings to discuss how to call someone “in” rather than call someone “out.” In
our class discussion about setting standards for discussion, we discussed Jesuit
supposition, that is, the assumption that everyone is speaking from a place of good
intent even if it might initially not appear that way. Ultimately, throughout orientation,
the course leaders encouraged students to consider alternative points of view while
doing what we could behind the scenes to ensure that everyone still felt welcome in the
room.
 
We further discussed this balance of respect and dissent while preparing the Process
unit. For that unit, we decided to invite a representative from FIRE, a prominent due
process organization, to visit the class to discuss the rights of those accused of sexual
assault. We felt that perspective was important, even if it had the potential to upset
survivors in the room. Regardless of the topic of discussion, we always encouraged
students to practice self-care by taking a quick break from class, skipping a class period
altogether, or debriefing with a peer mentor.

 
Parts of the Challenges Section have been excerpted from the Title IX for a New Generation mid-year
report. That document was a communal effort between Professor Collina and the course creators.  All credit
for this work should be attributed to the entire team.
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 ADVICE FROM THE
COURSE DESIGNERS

For students undertaking a
project like this in the

future, I would advise them
to go into it with an open

mind and be confident.
 - Maddie Berry

For future groups engaging in similar work, I would emphasize the
importance of establishing community guidelines and decision making
processes. At the beginning of the semester, we discussed how big
decisions were going to be made in the course and the procedure we
wanted to follow. Although we eventually strayed from this format, it
was really helpful because it allowed us to formalize our decision-
making process. Eventually, we were able to work smoothly enough that
we made decisions more informally. Additionally, building a community
amongst one another made respectful disagreement a lot easier and led
to more in-depth discussions over questions we had, because people
were not afraid to voice their opinions in the space we had created.
-Lily Rubenstein

The greatest advice that I have for
other students who may be

interested in designing a course is
do not be afraid to let it get messy.

 - Olivia Horton

Curriculum design is not as simple as
assigning readings and deciding how to
guide a class discussion. I learned the
importance of really reflecting on what
you hope students will get out of the
material you put in front of them.
- Julia Pinney

Create a structure for your
process early but be flexible

and open-minded
throughout.

- Maggie Cullina



SPRING 2020 
STUDENT 

TESTIMONIALS 
At the end of the semester, one of the incoming peer mentors asked the Spring 2020 students to
review the course using an anonymous survey. The new peer mentors will utilize these responses
when refining the syllabus for the Fall so that they know which aspects of the learning experience
were effective and which need to improve.
 
 When asked how our students would summarize their experience in the class, here are a few things
they shared: 

"A positive experience and
a new and incredibly

nurturing approach to
learning" 

"This class is so needed, and is one of the
only chances we have to make Georgetown a

safer and more equitable place. It is my
favorite class I've taken yet, and I'm a
second semester junior! This class has
addressed so much of what drives me,

frustrates me, and inspires me."
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"I have faith that Georgetown and hopefully all universities will
figure out Title IX-related issues, only because of this class."

"This was an incredible organic learning
experience that made me realize how

much there is to be done."

"It is one of the most thought-
provoking, realistic and important

courses I have and will take in
college! I recommend every student

on campus takes this course"

"Taking this course was one of the
best decisions I have made at

Georgetown. I learned about the
injustice in the community and how
to create and advocate for new ways

to prevent sexual assault and help
survivors."
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At Georgetown:
As previously stated, we hope that the Title IX for a New Generation Course at
Georgetown will serve as a model for other universities to support student-
centered, student-lead courses exploring sexual misconduct on their own campuses.
We firmly believe that offering Title IX for a New Generation as a course will provide
students with a platform to learn more about Title IX and have a real impact on
changing the system. To optimize its impact at Georgetown specifically, we hope to
see this course expand, allowing more students to take it each semester. 
 
At other Institutions:
We hope that the Title IX for a New Generation course at Georgetown will act as a
model for universities nationwide to educate students about the legal landscape of
gender equity and support them through peer-centered learning and advocacy-
based projects. In creating a student lead Title IX course or funding a chapter of the
Title IX for a New Generation Initiative on their individual campuses, Universities
can empower their students to slowly but surely change the culture of sexual
violence on college campuses across the country. Further, they can regain the trust
that students have lost in the adequacy of the Title IX system and the institutions'
commitments to placing student safety first.
 
Beyond Title IX: 
However, Title IX for a New Generation is more than just a course; it is a budding
initiative that encourages Universities to shift the paradigm of learning in higher-
education. There are countless other critical social issues which students are
passionate about that need solutions. We encourage Universities to consider the
benefits of truly placing students at the center of courses. Likewise, we encourage
students to advocate for these types of opportunities in any field that they are
passionate about. 

 

Next Steps:
Moving Forward

and Building Trust
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"Title IX for a New Generation: Transforming debates concerning Title IX in
higher education by empowering the people who are most directly
impacted by Title IX, the students, to lead its transformation. While
educating students about the legal landscape of gender equity and

supporting them through inquiry-based learning and advocacy projects, we
aim to create innovative solutions to our Country’s sexual assault and

harassment epidemic, among other gender equity problems."

2019-2020 TEAM: Sara Collina, JD (Women's and Gender Studies Program),  Adam Leader-Smith (Georgetown
CNDLS), Maddie Berry (NHS '22), Michael Blank (COL '20), Maggie Cullina (COL '21), Casey Doherty (COL '20),
Kayla Edwards-Friedland (COL '22), Olivia Horton (COL, '20), Matthew Hua (COL '22), Caitlin Panarella (COL '21),
Julia Pinney (COL '20), Lily Rubinstein (COL '22), Fiona Singer (SFS  '20)

Reach out at titleixnewgen@georgetown.edu if
you are interested in getting involved!



Title IX for a New Generation, 2019-2020 Report

Check out our Instagram: @titleixnewgen to read about the
meaning behind our logo


